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I. Develop culturally and linguistically based hypotheses 

II. Assess language development and proficiency

III. Assess cultural and linguistic differences

IV. Assess environmental and community factors

V. Evaluate, revise, and re-test hypotheses 

VI. Determine appropriate languages of assessment

VII. Reduce bias in traditional practices

VIII. Utilize authentic and alternative practices  

IX. Apply cultural-linguistic context to all data 

X. Link assessment to intervention 

Assessment of Diverse Children:Assessment of Diverse Children:
Stage Model for Nondiscriminatory AssessmentStage Model for Nondiscriminatory Assessment
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Stage Model of Nondiscriminatory Assessment: Processes and ProceStage Model of Nondiscriminatory Assessment: Processes and Proceduresdures

VI. DETERMINE NEED FOR AND LANGUAGE(S) OF ASSESSMENT

The legal system recognizes that assessors need to consider the child’s primary language ability (in addition 
to his or her ability in English).  The interpretive validity of assessment data rests squarely on the proper 
identification and understanding of the child’s entire linguistic history as well as other factors influencing the 
development of both languages.  The Language or languages of assessment are determined collaboratively 
by the Assessment Team which selects appropriate tools and techniques on the basis of pre-referral data. 
The development of an appropriate assessment plan forms the transition from pre-referral to special 
education evaluation.  However, up to this point, all activities could and should have been accomplished 
within the context of the pre-referral process.  The following statements represent only the most general 
guidelines applicable to all children.  There is simply no way to make specific guidelines to cover even a large 
majority of cases since each assessment must be made on the basis of the unique and individual 
circumstances of each child.   

• All children who are LEP must be assessed in their primary language in addition              
to any English language testing that may be appropriate,

• Children who are FEP may be assessed in their primary language in addition              
to any English language testing that may be appropriate, 

• All LEP and FEP children must be assessed by an assessor competent in both                   
the language and culture of the pupil in order to ensure that results are                                     
evaluated in a non-discriminatory manner.



Role of Interpreters in Assessment IRole of Interpreters in Assessment I

Native LanguageLevel of Acculturation

LANGUAGE DEVELOPMENT

Language of Instruction Parental Education

The Importance of Reducing Language Barriers

The primary role of an interpreter in assessment is to assist the examiner in reducing the linguistic 

barriers and biases that make measurement of functioning and performance difficult.  The 

interpreter must ensure that communication between the examiner and examinee is accurate and 

comprehensible while preserving the meaning and intent of the questions posed by the examiner 

and the responses provided by the examinee.  In addition, the interpreter must assist the examiner 

in determining the language ability in both the native (L1) and secondary (L2) language of the 

examinee, as well as the examinee’s level of acculturation.  Knowledge of these factors guides 

appropriate assessment and interpretation of results.



Role of Interpreters in Assessment IIRole of Interpreters in Assessment II

Language
Theory

Performance
Culture

The Importance of Non-Discriminatory Assessment

In order to accurately facilitate assessment, the interpreter must be familiar with the cultural 

practices, customs, values, beliefs, norms, and behaviors that govern and guide the use of both 

verbal and non-verbal expressions of behavior.  This knowledge can be used to assist the examiner 

in determining whether measured performance is unusual when framed within the context of the 

child’s culture.  Moreover, interpreters must be cognizant of processes related to normal second 

language acquisition and bilingual development, in particular BICS and CALP.  Assisting the 

examiner in understanding the nuances of behavior related to culture specific or dual-language 

learning issues is crucial to non-discriminatory assessment and interpretation.
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“Bilingual Assessment” or “Assessment of Bilinguals?”

BILINGUAL ASSESSMENT

• refers to the assessment of bilinguals by bilingual school psychologists. 

• the bilingual school psychologist is in a position to conduct assessment activities in a manner (i.e. 

bilingually) that is not available to the monolingual school psychologist even with the aid of interpreter. 

• a competent and qualified bilingual school psychologist proficient in the same language of the student 

is the best option in assessment of bilinguals.  

• bilingual assessment is a relatively new research tradition with little empirical support to guide 

appropriate practice.

• there are no truly “bilingual” tests or assessment protocols and not much is yet known about the 

performance of bilinguals on monolingual tests administered in the primary language. 

ASSESSMENT OF BILINGUALS

• refers to the assessment of bilinguals by monolingual English speaking school psychologists.  

• There is considerably more research about the performance of bilinguals as a group on tests given 

monolingually in English than in the native language. 

• use of instruments whether or not designed or standardized for use with bilinguals must be conducted in 

a manner that seeks to reduce the discriminatory aspects in the use of such instruments to the 

maximum extent possible.  

• the emphasis on bias reduction applies equally to tests given in the native language as well as English. 

• a monolingual psychologist properly trained in nondiscriminatory assessment and competent in cultural 

and linguistic issues is the second best option for assessment when using a trained interpreter for 

communication.

• an untrained psychologist, whether monolingual or bilingual, who possesses no training in 

nondiscriminatory assessment or cultural and linguistic knowledge regarding test performance of 

bilinguals is the last option for assessment.
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REDUCE BIAS IN TRADITIONAL TESTING PRACTICES

The goal isn’t to eliminate all bias or find unbiased tests—this is unlikely and impractical.  Rather, the goal is toward 
reduction of bias to the maximum extent possible. In general, examiners should:

• Utilize best available tools with respect to the child's native and second languages
• Remember that direct test translation is poor practice and psychometrically indefensible 
• Recognize that norming samples are not stratified on the basis of bilingual ability and are rarely applicable to the 

majority of CLD students being assessed thus invalidating scores
• Adapt test items, content, stimuli, administration, or performance criteria as necessary to ensure more valid 

responding by the student only after administering the test first in a standardized way
• Recognize that use of an interpreter can assist in collecting information and administering tests, however, score 

validity remains low even when the interpreter is highly trained and experienced
• Use systematic methods based on established literature for collecting and interpreting data in a nondiscriminatory 

way (e.g., CHC Culture-Language Matrix)

In addition to the difficulties associated with interpreting the validity and reliability of standardized test results with 
culturally and linguistically diverse children, the use of common classification schemes tends to accentuate 
misconceptions regarding the true meaning of this type of scores.  Listed below is an alternative classification scheme that 
provides a less technical and more positive description of performance:

Standard Score = 79 or lower                 Percentile Rank = 8%ile or lower          Problematic

Standard Score =  80 to 89                     Percentile Rank = 9%ile to 24%ileEmergent

Standard Score =  90 to 109                   Percentile Rank = 25%ile to 74%ileProficient

Standard Score = 110 or higher              Percentile Rank = 75%ile or higherHighly Proficient

STANDARD SCORE/PERCENTILE RANK RANGECLASSIFICATION



Cultural and Linguistic Factors in Psychological Testing:Cultural and Linguistic Factors in Psychological Testing:
Early influences and a lasting legacy.Early influences and a lasting legacy.

H. H. Goddard and the 
menace of the feeble-minded

• The testing of newly arrived 
immigrants at Ellis Island 

Lewis Terman and the 
Stanford-Binet

• America gives birth to the IQ 
test of inherited intelligence

Robert Yerkes and mass 
mental testing

• Emergence of the bilingual-
ethnic minority “handicap”


